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FROM THE
DIRECTOR’S DESK
Matthew C. Beata, Director

D

uring the second semester of this
school year Uruguayan American
School celebrated its 60th anniversary,
an important milestone in the history of
any institution. UAS first opened its doors
on April 14, 1958 with twelve students at
Luis Cavia 2889. There have been many
changes over the course of six decades:
the school has moved four times; we have
grown from a dozen students to over 300;
and we have evolved from blackboards to
whiteboards to Smartboards. Thousands
of students and hundreds of educators
have passed through our doors, their lives
positively impacted as a result of their
experiences here.

D

espite the changes wrought by time,
there are many aspects of UAS that
have remained constant during these
60 years. UAS continues to provide an
academically challenging education in a
multicultural setting, where differences in
culture, religion, language, and nationality
are embraced and celebrated. By offering
multiple diploma programs, UAS continues
to fulfill its mission of preparing students
for universities worldwide. Unwilling to rest
on its laurels, UAS continues to add new
teaching methodologies, programs, and
facilities to foster an engaging education in
an ideal learning environment.
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T

he fact that UAS has thrived over half
a century is testament to the school’s
quality and the desire for our unique
educational program. But to continue for
another 60 years, UAS must be flexible and
adapt to meet students’ needs in a rapidly
changing world. Two brief facts have
important implications for education:
• We live in an era of information overload.
In a 60-second period of time, 3.3 million
Facebook posts are made; 500 hours of
YouTube videos are uploaded; and 150,000
emails are sent. Some researchers suggest
that human knowledge now doubles in less
than one year.

I

n this new world, where information
expands exponentially, existing careers
evolve, and unknown new careers await
on the horizon, it is no longer sufficient
to teach students knowledge and facts.
Students need to learn how to learn and
develop competencies that will transfer
to many different careers, cultures and
countries.

A

s UAS moves into its seventh decade,
we remain committed to preparing
students for their future rather than the
present.

Warm regards,
• This year’s Nursery class will graduate
in 2032. Given today’s pace of change,
it is nearly impossible to predict what the
world will look like fourteen years from
now. However, it is safe to say that many
students will end up in careers that do not
yet exist.
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UAS CELEBRATES
60 YEARS
O

n May 4, 2018 the Uruguayan American
School community gathered to
celebrate the 60th anniversary of our
distinguished institution. Parents, teachers,
staff, alumni and friends dined and danced
together. It was a great opportunity to
share UAS spirit, pay tribute to our school,
and begin the exciting journey to the next
60 years.

T

o commemorate the anniversary, UAS
also sponsored a speaker series called
“El Futuro Sin Fronteras.” Two prominent
Uruguayan personalities were invited to
speak about the changes that are to come
in the years ahead and how they may
impact professions, individuals and society
in general. On April 9 Mr. Enrique Iglesias
discussed the challenges and opportunities
facing Uruguay in the future. On June 5
Mr. Nicolás Jodal from GeneXus spoke
about innovation and the crucial role of
technology in today’s world. Both speakers
shared their expertise and answered
questions from UAS student panels.
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DOING
SCIENCE
The Impact of a New Science Curriculum
Susana Gulla, Grade 1 Teacher

A

ccording to psychologist Steven Pinker,
science is the most reliable way of
knowing the world, which is done through
intellectual and experimental activities.
Throughout history humans have advanced
scientific knowledge, but in the last century
such knowledge has become more complex
and diversified as humans continue to expand
the frontiers of science.

I

n this light, scientific literacy is central to an
educational program. We need to provide the
students with access to a high-quality science
education that involves the use of complex
skills from math and science in order to make
sense of the world, analyze problems, create
solutions and innovate. Students need these
skills to succeed in higher education and
careers, regardless of whether they choose to
pursue studies in the science area.

T

his school year UAS adopted the Next
Generation Science Standards (NGSS)
in order to better prepare our students
and broaden their foundation of science
knowledge and application. During the year
extensive work was done to articulate our K-12
science curriculum to provide consistency and
efficacy.

“Create Your Own Animal”
Unit. Grade 1. Study of animal
adaptations for survival
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N

GSS are more rigorous than other sets of standards. They not only require students to
apply scientific inquiry, but also demand that they discover why things work by using data,
weighing evidence, and drawing conclusions. Students lead, plan, conduct experiments,
while they collaborate, communicate, and solve problems. Students must think like scientists
and embrace science as an intellectual undertaking to gain a rational understanding of the
world.

I

n the classrooms, the study of science starts with the observation and analysis of natural
phenomena, the consideration of evidence that challenges our preconceptions. For
example, Grade 5 students observed footage of an actual hurricane and analyzed its impact
on a city. Then they used simulations to design of a flood safety plan for an imaginary city.
They formed teams of environmental and structural engineers and came up with solutions to
the problem. Students also had to make economic decisions, such as adjusting the plans to
a given budget Besides learning environmental and meteorological concepts, students also
applied their critical thinking, collaboration, and communication skills in order to complete the
task.

“Students must
think like scientists
and embrace science
as an intellectual
undertaking to
gain a rational
understanding of the
world.”
MS Science

A

s part of a biology unit Grade 1 students watched slow motion videos of birds flying.
Through inquiry they discovered the structure of wings and feathers and how they work
in forward, upward, and downward motion. For example, they noticed that when birds fly
forward, the wings push back and the feathers delaminate. Students reasoned that it might
a way to let the wind pass through the feathers. In the process, the students discovered
principles of aerodynamics and animal adaptations, which is revisited in successive grades.
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I

n Middle School, students designed and
conducted their own experiments to address
a global issue during the Innovation Fair. In
order to improve agricultural productivity,
two Grade 6 girls observed how certain
kinds of worms decompose organic products
to produce vermicompost, a water soluble
nutrient, and compared it with both regular
organic food compost and chemical fertilizer.
They created a hypothesis and conducted
experiments to test the effect of different
types of fertilizers on plant growth.

A

nother experiment addressed the problem
of a dwindling food supply for a growing
world population. A Grade 7 boy explored
sustainable ways to supply food for densely
populated cities. The student designed and
created a miniature aquaponics environment
and grew plants over a period of 30 days to
find which plant grew best in this system. In
addition to applying scientific concepts and
becoming more aware of global issues, these
experiments required students to be creative,
think critically, and in most cases collaborate
with classmates to find evidence to prove their
hypotheses.

I

n conclusion, scientific literacy and
investigation are an important foundation
of the UAS curriculum. The NGSS helps us
promote an approach whereby students apply
a scientific lens to view and understand the
world around them, discovering the principles
behind natural phenomena and applying them
to innovate and propose solutions to “real
world” problems. Students do science, not just
study it.
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FOCUS ON
FUNDAMENTALS
Teaching the 3 Rs
M. Victoria Placeres, Elementary School Principal

T

he foundation for a student’s success is laid in
Elementary School, where students learn the
fundamental skills—reading, writing and arithmetic—and
dispositions that will shape them as learners for the rest of
their lives. For this reason, literacy instruction is at the core
of UAS Elementary School. This year teachers continued to
refine reading and writing instructional strategies and began
a multi-year review of our math program.
Reader’s & Writer’s Workshop
017-18 was the second year of the Readers and Writers
Workshop implementation. Within the workshop
structure, teachers address both the whole group’s
needs and differentiate for the needs of small groups and
individuals. The workshop model allows teachers not only
to meet rigorous standards, but also to provide students the
time and support they need to grow into fluent readers and
writers.

2

I

n reading Grade 1-5 teachers administered common
reading assessments to gather data to plan classroom
instruction and set individual quarterly student goals. In
writing teachers set goals with students and adapted the
curriculum based on studying student writing samples.
Teachers participated in two week-long professional
development training sessions with outside consultant Dr.
Kristen MacConnell. The training focused on using learning
progressions to guide our assessment criteria for students’
reading and writing.

The Toro Gazette
9

Mathematics
n order to meet the needs of all
students and improve achievement in
Mathematics, Grade 2 and 3 teachers used
a rotational instructional cycle focused
on differentiation. Our teachers used
pre-test data to identify students´ needs
and to establish groupings with specific
instructional goals. The students were
divided in three groups, allowing teachers
to better plan and frequently assess
students´ progress. This methodology also
respects students´ work pace, which gives
them a sense of confidence.

I

B

esides using the rotational instructional
cycle, the Elementary School also
reviewed its entire math curriculum.
Teachers prioritized learning standards,
broke them down into learning targets,
sequenced them into units, and then
aligned them among all grade levels. After
reviewing a number of math programs and

textbooks, the Elementary School opted to
change to a new math program called Math
In Focus that utilizes the Singapore Math
Methodology. This methodology promotes
mastery of mathematics through a
consistent and strong emphasis on problem
solving and model drawing, and focuses on
in-depth understanding of essential math
concepts and skills. The new program will
be implemented next school year.

A

s a team, the Elementary School
is proud of this academic year’s
accomplishments and students’ learning
progress. Next year we are anxious
to further develop these instructional
methodologies that promote deep,
conceptual understanding and are flexible
enough to be adapted to individual
students’ achievement levels and needs.
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THEORY INTO
PRACTICE
21st Century Learning
& the Learner Profile
Maritte Moskovics, IB English Teacher

T

eaching and learning in these times
is exciting and challenging in equal
measures. Gone are the days when
transmitting knowledge and expecting
students to regurgitate it ad verbum was
what schools were all about. Besides, we
are preparing students for jobs that do not
yet exist. What we should be doing, and this
is what makes UAS stand out, is to teach
the whole person and equip every student
with the skills needed to go beyond the
knowledge they acquire in school. It is only
then that the children of today will be happy
and successful adults tomorrow.

T

his holistic approach has given birth to
the UAS learner profile which is a true
reflection of our core beliefs as a team
of professionals. In brief, we all worked
together as a community of professionals,
students and parents to create the
conditions that will help our students
be globally aware, creative, emotionally
intelligent, collaborative critical thinkers.

D

uring the course of the year, students
work on a wide range of different
activities, which not only addresses their

various learning styles, needs and interests
but also allows them to advance their
learning in true Vygotskyan1 fashion. A
good example of this is the project one
group of 7th grade English students
embarked on based on the novel Holes.
With its roots going back to the beginning
of the 20th century, Project-Based
Learning (PBL) took off as a very effective
methodology in the second half of the
century gaining impetus in recent years with
the incorporation of technology.

I

n this particular case, students had to
produce a trailer for a movie based on
Holes. They were given the expectations
for the final project, and in order to succeed
they had to analyse the plot, characters
and themes of the novel, synthesize
what they knew and, as importantly, work
collaboratively. Students had to decide
together not only what to include in the
trailer but also how to present it while
meeting deadlines. As it is the case with
PBL, student autonomy, cooperative
learning and critical thinking were at the
centre of this activity. Students thoroughly
enjoyed the whole process, and in order to
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ensure the activity was effective, they were taught the necessary
skills throughout the process and provided with plenty of
opportunities to reflect on their performance.

A

few weeks after the project was finished, students were
surveyed to determine the activity’s enduring effect and to
serve as a bridge to the subsequent activities. The ultimate test
to any activity is how it challenges students and contributes to
their becoming more efficient and accomplished learners while
keeping them engaged. In this respect, nothing was more
revealing than the answers given to the first question they were
asked: What is the first thing that comes to your mind when you
think of the project you did a few weeks ago?

1

Lev Vygotsky, a Russian psychologist, posited that students perform certain
tasks better under adult guidance or with peer collaboration than what they
can achieve alone. In practice, this relates to the concept of “scaffolding”. To
optimize learning, students should be provided with opportunities to work on
activities that bridge the gap between what they can do unaided and what
they cannot yet do. The idea is that through collaborative work all learners
move forward with their acquisition of skills and knowledge.
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“It’s a time to work in groups and complete the tasks together as a team. Every participant
should participate and cooperate with their own ideas.” CG, 7th grade
“Mostly I think of team work but I also think of how to make it the best we can.” FM, 7th grade
“It was fun and creative. I really liked it. It was cool to be able to incorporate aspects of the
book to a movie trailer.” IM, 7th grade
“I think of cooperation, teamwork and creativity. I also thought it was fun.” MP, 7th grade
“Joy is the first thing that comes to my mind as well as excitement of working with others.” TR,
7th grade
“I think it is a really good project because it made us work all together in a group with many
ideas coming from different people.” LS, 7th grade

W

e then reviewed the UAS learner profile
and how it could be translated into
real life, thus making it meaningful to this
particular age group. Students were asked to
write down which particular traits this project
had helped them develop. Unsurprisingly,
collaboration and creativity were at the top
of list, but it was interesting to see that all
traits were identified by many students in
the class. Being globally aware was only
mentioned by 20% of the students, with one of
them stating that he had learned about being
globally aware as everyone in his group “had
different ideas and most came from a different
background and people think from where they
come from.” Not only does this statement
show the incipient ability to think critically,
but it is also testament to the rich and unique
learning environment we all help to create at
the UAS.
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A DAY AT
THE BEACH
IB Sciences Collaborative Project
Tavis Davidson, IB Science Teacher

M

ost people associate the beach with sun, sand, and surf. For UAS IB students the beach
is all that . . . and a science laboratory. Montevideo is well known for the beaches that
stretch along the rambla. Although many of us casually stroll along the rambla or walk on the
sandy shores of the Río de la Plata, we do not often pause to realize that scientific questions
surround us.

W

hen given the chance to stop and think, perhaps you would wonder about the salinity
of the sand at different depths or distances from the shoreline. Or ponder the different
sizes of the sand grains and which part of the beach would be the softest. Maybe you
would take a look around to consider using recovered materials from the beach to create
a water filter. These are just a few of the different ideas that occurred to Grade 11 students.
Afterwards they designed experimental procedures and an investigation for their IB Group 4
project.

T

he IB Diploma Program Experimental Sciences Guide describes the group 4 project as an
interdisciplinary activity in which all Diploma Program science students must participate.
The intention is that students from the different experimental sciences (biology, chemistry and
physics) come together to analyze a common topic or problem. The project allows students
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The Experience from the Student Perspective . . .
Martina “I found the project was useful in many
ways, since apart from reasoning and putting
together a difficult project, I learned the importance
of teamwork and collaboration, especially having
different skill sets and utilising them in a group
environment with little access to information. It
has helped me understand why scientists work
in groups, as opposed to by themselves. Each
member of the group had different areas of
knowledge and there were different times when
they were needed. I was able to help throughout
the whole project in the two areas we tested.”
Sebastian: “The first experiment included
both chemistry and biology. wWe thought of
measuring the conductivity of the water from
different distances from the sea water. The
experiment is a manner of determining the
concentration of dissolved ions throughout the
beach. The conclusion we reached would be that
the further you would get from the sea water,
the less conductive the water would be. The
results turned out positive where the quantitative
data demonstrated the same constant trend of
conductivity.”
Sheikha “We decided to measure the conductivity
of sand at a fixed location at different depths. We
chose to carry out this experiment due to our
rising curiosity if sand actually had potential to
conduct the electricity and how at different depths
conductivity can be altered. My role during this
outdoor lab was to create a solution from the
different sand samples collected by my partners
by adding distilled water to help filter and dissolve
the minerals from the sand. This experiment
heavily required me trust my group members
to get the right values when digging at different
depths and further enhance my communication
skills by discussing the values obtained from the
experiment.”

to appreciate the environmental,
social and ethical implications of
science and technology. It may
also allow them to understand
the limitations of scientific study,
for example, the shortage of
appropriate data and/or the
lack of resources. The project
emphasizes collaboration,
interdisciplinary connections
and the processes, rather
than the products, of scientific
investigation.

O

n May 22, the students
traveled to the Playa de
los Ingleses in Punta Gorda
neighborhood with their IB
science teachers, Mr. Melius,
Dr. Amaral and Mr. Davidson,
in order to carry out their
experiments. The students
collected the data from their
experiments at the beach and
then, when they were back
at the school, organized and
analyzed it in order to draw
conclusions. Their findings
were presented to the class
and displayed on posters in the
upstairs secondary hallway.

I

t was a great day that helped
us to remember that the true
nature of scientific inquiry is
embedded in everything all
around us, sometimes we just
need to stop and wonder.
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SAAC & FRIENDSHIP
GAMES ROUND UP
SAAC Fine Arts

F

ifteen UAS students travelled to Buenos Aires from April 5 to 7 to participate in the 7th
Fine Arts Festival at the Lincoln School. This year’s theme was “Revive & Remix.” The
theme reflects the idea that artists are inspired by classic works in each of their disciplines.
Classic works explore themes that are timeless, such as love, adversity, change, and power.
The festival emphasized that artists have a responsibility to create works that are relevant
to their specific historical, geographical, cultural and personal contexts. Therefore, they look
to the classics for theoretical and practical inspiration, but ultimately explore and interpret
themes and genres through 21st Century eyes and create something new.

U

AS Drama, Music and the Visual Arts students worked collaboratively with other schools
in an intensive four days of rehearsals and installation work. The festival culminated in an
ensemble performance by the musicians from all the schools, drama presentations from each
of schools, and an final exhibition by the art groups. This year’s Fine Arts Festival was an
enriching and inspiring experience for everyone.

SAAC Basketball

U

AS continued its strong basketball
performance in this year’s tournament
at the American School of Quito in Ecuador
from April 12 to 14. Looking to defend their
championship title, the Girls Basketball team
cruised through the round robin to set up
a re-match of last year’s final against The
International School Nido de Aguilas from
Chile. In a hard fought game, Nido defeated
UAS. This marked the third year in a row that
the girls finished in first or second place, an
impressive feat considering that they compete
against schools up to seven times bigger than
UAS!
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T

he Boys Basketball team continued their
dominance of the SAAC tournament. The
boys defeated the Lincoln School of Buenos
Aires in the final round robin game to set up
a championship showdown against FDR of
Peru, the only team that had beaten them in
the opening round. In a spirited final, the boys
avenged their opening round loss, winning
their their 8th SAAC championship.

MS Friendship Games

F

rom May 10 to 12, UAS, Lincoln School, and
the International School of Curitiba (ISC)
got together at ISC for the Basketball & Soccer
Friendship Games. Another local Brazilian team
was invited, so that there were more games for
each team. Despite being the smallest school
of all participants, the UAS boys and girls teams
were very competitive. As is tradition, the
Friendship Games closed with a party at ISC,
where the student-athletes could dance, eat and
socialize after three days of competition.

A Peek Ahead

L

ooking ahead to next year, the SAAC conference will welcome a new member: The
Graded School in Sao Paulo, Brazil. This year Graded participated as an invitational
member in the swim tournament; however, in 2018-19 they will compete in all of the SAAC
tournaments and participate in the Fine Arts Festival. We look forward to the competition and
camaraderie that Graded’s inclusion will bring to SAAC!
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OUTDOOR EDUCATION
EXPERIENCES
Each year the UAS classroom moves outdoors for
the Outdoor Education Experiences. During these
class trips, students learn new life skills, participate in
community service, develop leadership and problemsolving skills, and build closer connections with their
classmates.

Elementary School
“I loved the zipline,
a totally new
experience. It is
good that the school
offers these kind of
experiences because
you discover new
ways to learn and
also now I know my
classmates better.”
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“I appreciate the school
offers this because it lets
me live more in contact
with nature and unplugged
a little bit from electronic
devices.”

“I liked all the activities, but my
favourite was the time at the beach.
I´m going to tell the 4th graders to
try to go with a positive attitude
because its worth it.”
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Middle School
“It was a great
experience to get
closer with your
friends and I learned
to embrace nature.”

“It was a really nice
experience where we met
new friends and had great
adventures.”

“It was one of the
greatest experiences
of my middle school
years.”

“We disconnected from our
phones and got to know
the people around us.”

High School
Grade 12 - Cabo Polonio
Grade 11 - Campamento de Artigas
Grade 10 - Indígena
Grade 9 - Salto del Penitente

“I am so
grateful
of the
opportunity
that I had
from the
OEE.”

“It is a chance to
take on something
new and interesting
other than normal
classes.”

“We went
as a class.
We came
back a
family.”

“Spending three
days with my entire
class was a great
experience. It not
only made all of us
closer as a group
but it also taught
us a lot about what
it is like to live in a
place as secluded as
Cabo Polonio.”

“We enjoyed the entirety
of this trip and found it
interesting. It taught us
many things and it will
definitely be something
which many will be able to
enjoy and should try to do.”

“The
soup was
good and
I miss it.”

“A great
opportunity
for students
to challenge
themselves to do
things outside the
classroom in a
new challenging
environment.”

“You never
know your
boundaries,
until you go
meet them....”
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UAS HOSTS LICEO
ESPIGAS STUDENTS
Tavis Davidson, IB Science Teacher

O

ne of the key competencies of the
UAS Learner Profile is collaboration. In
this spirit, the UAS Director Matthew Beata
and Liceo Espigas Director Ernesto Egaña
organized an exchange between the two
schools. The purpose of the exchange was
twofold: Liceo Espigas students —all English
language learners— were able to practice
their English in a real-life context. UAS
students reinforced their laboratory skills
and expanded their horizons by interacting
with students from a rural community
outside of Montevideo.

F

ounded in 2016, Liceo Espigas’ mission
is to provide a rigorous education,
values and work habits, and social services
for students who live in an extremely
vulnerable socio-economic environment.
Located in Puntas de Manga, approximately
40 minutes from Carrasco, the school was
built and equipped and is run with funds

from Fundación Retoño, which in turn
receives contributions from North American
donors and the non-governmental
organization ReachingU.

O

n April 18 nearly 30 Espigas students,
two teachers and Mr. Egaña arrived to
the UAS campus. Mr. Byrne and Mr. Beata
gave them a tour of the school before
pairing them up with UAS ninth graders for
biology and chemistry laboratory activities.
Led by Mr. Wilkinson, the students made
slides of various plant and animal cells to
view under microscopes. The highlight was
a slide of pond water from the aquarium,
which showed the microscopic world that
lives right in the classroom. Grade 9 student
Natalie commented, “Even though we had
a little more experience with the materials
and the overall topic than the other kids,
they also knew different information and
perspectives we did not look at before.”
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I

n Mr. Davidson’s chemistry lab, students
created a natural pH indicator by extracting
the anthocyanin pigment from red cabbage.
With this extract, students checked the pH
values of different household products. The
resulting color changes that took place when
mixing the extract and the household products
were quite spectacular!

T

he brief exchange was a great success.
Grade 9 student Luana noted, “Not
only did it allow us to get to know a little bit
about the other school’s reality, but it made
us appreciate the extraordinary science
experiments we are able to do on a regular
basis. I really hope that we can keep doing
visits like this one to see what the other
schools are like, to get a new experience
by getting out of our comfort zone.” In fact,
planning is already underway for a reverse
exchange where UAS students can visit the
Liceo Espigas campus.
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PARENT SUPPORT
GROUP
Year in Review

F

or the fourth consecutive year, the
Parent Support Group (PSG) and the
teachers and staff of the All School Events
Committee organized and supported
showcase events at UAS. These events
support school organizations like National
Honor Society (NHS), Student Council and
the Senior class, by raising funds for their
social projects. They also bring all the UAS
community together.

I

n addition to the traditional events, such
as Thanksgiving Lunch, International Week
and Flea Market, the PSG also supported
the NHS with the organization of the Family
Fun Day. NHS members created and ran
carnival game booths for younger students
to test their skill and luck. The NHS used
the funds raised for their work with the AUPI
orphanage in Montevideo.

I

n September the Welcome Barbecue for
new and returning families was held for the
second time. Once again it proved to be a
favorite among the community. There were
fun activities for the entire family: inflatables,

zumba class, outdoor sports activities, face
painting, colouring activities, and parent
vs. students soccer games. People also
had an opportunity to taste the excellent
gastronomy of the renowned Montevidean
food trucks.

I

n October 2017, Elementary Room
Mothers, Secondary Booster Parents
and students, organized a breakfast for
Teacher Appreciation Day to honor the
admirable and endearing work of those
who accompany students in their education
every day.

A

very special thank you for the Room
Mothers and Secondary Boosters for
their hard work during this school year.
Next year, the Parent Support Group will
continue to support the UAS community
by enriching the educational environment
of the students. We hope that even more
parents are able to join us. The first
meeting of the year will be announced in
August.
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UAS IN
THE 70S
An Interview with the Kirkman Sisters
Sisters Amy and Gail Kirkman, originally from the state of
Michigan, attended UAS for five years in the 1970s. Arriving in
1973, Gail started Grade 9 and graduated in 1977. Amy began in
Grade 5 and left following her sophomore year of high school.
In May the two visited Uruguay to reconnect with places and
people that they recalled fondly from their adolescent years. On
April 23 the women sat down with Director Matthew Beata to
reminisce about their time at UAS.
BEATA: How did you end up in Uruguay and at UAS?
KIRKMANS: Our father got transferred from Caracas, Venezuela.
He was working for General Motors. After a year in Venezuela,
he was transferred to Montevideo to be the managing director.
One day he told us, “We will be moving to Montevideo, Uruguay.”
(Laughing) And we all said, “Where is that?”

BEATA: What was UAS like back then?

Gail Kirkman, 1976

KIRKMANS: The main school building was located on Bulevar
Artigas and had a backyard, concrete picnic tables and the
basketball court. There was also a library in the main building.
The Secondary School was around the corner in a four-room
building with wo classrooms downstairs and two upstairs. The
high school also had a Coca Cola stand that sold drinks and
snacks. UAS didn’t have a cafeteria, so at lunchtime we could
leave the school to go eat and then you would have to go back.
We used to go to this place called Chez Piñero across the street
from where Punta Carretas Shopping is now. All the kids used to
call it The Prison Bar.

Amy Kirkman, 1978
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BEATA: What was it like to live in Montevideo at that time?
KIRKMANS: Well, it was troubled times in Argentina, so
suddenly a lot of American families came to Montevideo
from Buenos Aires. Dads were commuting to Buenos Aires,
but families stayed here because it was too dangerous
in BA. Things in Montevideo were very different than in
Buenos Aires. It was safer.
There was a Tienda Inglesa back then where you could buy
some imported things, but it was limited. People would take
trips to Brazil to buy as much as they could.
AMY KIRKMAN: I remember being 10 years old, and it was
daylight until 9:30 PM. I had no concept of time. I used to
play out in the streets with my friends in the evening and
get around walking or taking cabs and busses. There were
not that many cars in the city. Of course, our family had a car
because my dad worked for General Motors.

BEATA: Although a small school, UAS is extremely international and
multicultural. Right now we have well over 30 nationalities. Was it similar in
the 70s?
GAIL KIRKMAN: Yes, the school was small even back then, but had kids from many different
countries. When I graduated in 1977, there were 11 kids in our class: two girls and nine boys.
We used to have another girl in our class from a U.S. Embassy family, but that was only for
the second half of 10th grade. I am actually still in contact with all those 10th graders. The
High School had about 50 students while I was there; when we moved to the new building on
Calle Horacio Quiroga there were 177 students in the whole school.
It was a mix of nationalities. We had the children of the Yugoslavia, Korea and Venezuela
ambassadors, U.S. military families, quite a large group of Israeli families, and children of
American missionaries, many of whom were born in Uruguay.
I seem to remember that the only children of Uruguayan parents were in Nursery and Kinder.
When the school moved to Carrasco, a lot more Uruguayans started attending. They were the
really young children. They would come early in the morning and leave at lunch to attend an
Uruguayan school. I remember them wearing their white tunics and big blue bows.
The school was a close knit community. You knew everybody, even the little kids’ names and
last names. The teachers were from the United States and Uruguay, and they were great. In
fact, on Thursday we are meeting with our Spanish teacher, Fanny!
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BEATA: Did UAS have a sports program when you attended school?
KIRKMANS: Yes, we had a basketball team and boys and girls volleyball teams. The girls
volleyball would play the British Schools, Escola Italiana, and other club teams. The basketball
team would play other Uruguayan teams. UAS sports teams did really well back then, but our
basketball team had a big advantage. (Laughing) All of our boys were taller than the kids on
other teams. Plus our coach was a major in the U.S. Air Force and really knew basketball!

BEATA: Looking back
on it, do you feel that
you received a good
education at UAS, one
that prepared you well
for your future?
KIRKMANS: Absolutely. We had good teachers, some that went on to be principals at other
schools, and the student-teacher ratio was perfect. Maybe 8 to 1. It was almost like taking
private classes. Because the school was small, you couldn’t hide or make believe. You had
to do the work because the teachers knew when you didn’t. I remember working really hard.
Everybody we knew went to college. Our parents at the time basically told us, “You are going
to college.” There was no discussion. We were going. I don’t remember anybody not going
to college. The school really pushed us, too. A counselor came from the States before our
senior year to talk to us about college preparation and the SAT.
Our friends went to good schools in the U.S, like West Point, MIT, Caltech, Cornell and
Michigan State. We all went to college. Gail attended Albion College, Amy went to Michigan
State and our brother Jay went to Kalamazoo College. Everybody that we keep in touch with
from UAS has had very successful careers. Some own businesses, some are lawyers, some
work for good companies. They have just been very successful people.

BEATA: Would you to share any lasting memory from your time at UAS?
KIRKMANS: (In unison) Chico! Chico was the school custodian who lived
in the backyard of the school on Bulevar Artigas. He had his little house
in the corner of the backyard. He wore the traditional gaucho outfit, had a
mustache, and drank mate all the time. He was a fixture, a big part of the
school, and knew everybody. When he would see kids doing something
wrong, he would yell at them and tell them not to do that. When the
school moved to Carrasco, he moved with the school. (Laughing) He was
old when we came here and old when we left. He was great.
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